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Abstract 
The notion of learner autonomy that is thought to bring some benefits in the context of teaching Turkish as a foreign language 
and the effects of European Language Portfolio applications, developed as a language teaching Project by the Council of Europe, 
on language learning and teaching are the basis of this study. The importance of Learner Autonomy has been introduced to the 
literature; however, it has not been applied enough in the context of teaching Turkish as a foreign language. Recognition of this 
notion by the institutions and teachers that teach Turkish will provide a lot of benefits in the field of Teaching Turkish as a 
Foreign Language. The questionnaire included 43 items about the necessities of learner autonomy and learning strategies. This 
study group consisted of students attending Turkish courses at the Ankara University Turkish and Foreign Languages Research 
and Application Centre. This work has been implemented in multicultural classes for 159 adult students. This questionnaire has 
been analyzed to detect learners’ cognitive, affective and psychomotor strategies on learning. The indicators of the study for 
autonomy in the Turkish classes have determined that students have autonomy in certain domains of learning, but not all. 
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1. Introduction 
In teaching Turkish, the absence of a holistic approach in education and the general focus on teacher centred 
language teaching in the classroom is a frequently debated matter. The issue of autonomy is one of these. In the 
teaching of Turkish, an emphasis has been made on contemporary approaches and student centred programs in 
recent years. The subject of this study is the indication of autonomy in the field of teaching Turkish as a foreign 
language. 
In formal educational contexts, learner autonomy entails reflective involvement in planning, implementing, 
monitoring and evaluating learning. But note that language learning depends crucially on language use: we can learn 
to speak only by speaking, to read only by reading, and so on. Thus in formal language learning, the scope of learner 
autonomy is always constrained by what the learner can do in the target language; in other words, the scope of our 
autonomy as language learners is partly a function of the scope of our autonomy as target language users (Little, 
2001). 
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The development of autonomy in language learning consists of three basic pedagogical principles: 
• Learner involvement  
• Learner reflection  
• Appropriate target language use 
In this study we have focused on learner reflections and learner involvement, and examined how learners engage 
and share responsibility for the learning process in the affective, psychomotor and cognitive dimension. 
Autonomy is a capacity – for detachment, critical reflection, decision-making, and interdependent action. It 
presupposes, but also entails, that the learner will develop a particular kind of psychological relation to the process 
and content of his/her learning. The capacity for autonomy will be displayed both in the way the learner learns and 
in the way he or she transfers what has learned to wider contexts (Little, 1991). 
 
1.1 Definition of Autonomy 
 
Essentially, autonomy is a capacity – for detachment, critical reflection, decision-making, and independent 
action. It presupposes, but also entails, that the learner will develop a particular kind of psychological relation to the 
process and content of his/her learning. The capacity for autonomy will be displayed both in what the learner learns 
and in the way he or she transfers what has learned to wider contexts (Little, 1991: 4 cited by Benson, 2001: 49). 
Therefore, the autonomous student is aware of which strategies to use primarily in learning. Also, the student has the 
skill of conveying these strategies and styles to his/ her other learning. 
According to Holec (1981: 76-77) autonomy is: 
x Synonymous with the student working independently of the teacher. The independent (autonomous) student 
can use the teaching materials presented to him/her wherever and whenever she or he desires without the 
need for the presence of the teacher.  
x Not the student complying with the educational program presented to him/her and not being contended with 
the things that are presented to him/her but also the learner making decisions about his/her learning and the 
student actively participating in and contributing to the educational programme s/he is a part of. 
x Possessed by the student. Autonomous learning is not a notion describing how learning is achieved but it is 
rather a characteristic of the individual. 
The Common European Framework (CEF) does not concern itself with learner autonomy as such. However, 
learner autonomy is implied by the concept of savoir-apprendre (“ability to learn”), which the CEF defines as “the 
ability to observe and participate in new experience and to incorporate new knowledge into existing knowledge, 
modifying the latter where necessary” (Council of Europe, 2001: 106). 
The subject of this study is the significance and effects of learner autonomy, which is one of the notions 
supporting the European Language Portfolio in teaching Turkish as a foreign language. 
 
2. Method 
 
2.1 Method of the study:  
 
The study aims to reveal the skills of autonomous learning notion, which is in the European Language Portfolio 
in adult students learning Turkish as a foreign language. As a survey type, descriptive model has been selected for 
the study. “The detail determination level has been selected for the survey model, which is a research approach that 
aims to describe a case in the past or present time as it  actually is.  In this level, the variables are attempted to be 
quantified in the most valid and reliable manner and the sensitivity of data collection procedures is high” (Karasar, 
2004). 
 
2.2 Participants 
 
The study group consists of adult learners, who are learning Turkish as a foreign language at a language school. 
Learners participating in the study were selected through the random sampling method from the basic, intermediate 
and advanced groups of the class system determined by the language school. There are 12 groups for the Turkish 
language in three language levels at the language school (Basic Turkish 1-2-3-4, Intermediate Turkish 1-2-3-4 and 
Advanced Turkish 1-2-3-4). Under the scope of this study, 159 foreigners enrolled during the November-December 
period of 2009 and constituted the study group. 
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2.3 Data Collection Instruments 
 
A learner questionnaire was used as a data collection instrument in this study for measuring learner skills in 
learner autonomy, which is in the European Language Portfolio. The questionnaire was developed by the 
researchers.  
In the questionnaire, there are expressions that reveal the skills of learners in the notion of learner autonomy and 
determine the extent, to which learners receive support from their teachers. 
The questionnaire with the purpose of revealing the skills of reflection and analysis that enable them to plan, 
monitor and evaluate their learning and determining the manner they are guided by their teachers concerning this 
issue consisted of the choices of yes (1), no idea (2), and no (3).  
In the development of the questionnaire prepared for the learners, questions were based on a threesome grouping 
in terms of “planning”, “monitoring” and “evaluating” as in Little (2001). As each one of these constitute the 
requisites of autonomous learning. These skills have been highly emphasized for reflection, which is a necessity for 
autonomy. The purpose of this is the fact that the planning of priorities in learning, monitoring, and evaluation of 
learners about his/her skills is the integral part of success in language learning. 
Little adopts autonomy due to two basic reasons. Learner autonomy solves the problem of learner motivation: 
autonomous learners draw on their intrinsic motivation when they accept responsibility for their own learning and 
commit his/her to develop the skills of reflective self-management in learning; and success in learning strengthens 
their intrinsic motivation. Precisely because autonomous learners are motivated and reflective learners, their 
learning is efficient and effective (conversely, all learning is likely to succeed to the extent that the learner is 
autonomous). And the efficiency and effectiveness of the autonomous learner means that the knowledge and skills 
acquired in the classroom can be applied to situations that arise outside the classroom (Little, 2002).  
Having learners involved in evaluation enables the development of a positive attitude in learners towards 
learning. Evaluation is also in parallel with learning awareness. Evaluating through monitoring their learning 
requires them learning awareness (Dam, 1995 cited by Benson, 2001). 
In addition to autonomy skills, there are three other necessary subjects within Bloom’s learning taxonomy for 
survey questions. There is more than one type of learning. A committee of colleges, led by Benjamin Bloom (1956), 
identified three domains of educational activities: Cognitive: mental skills (Knowledge), affective: growth in 
feelings or emotional areas (Attitude), and psychomotor: manual or physical skills. The systematic taxonomy of 
educational objectives was put forth for the first time with the great efforts of Bloom and a group of educators. 
Bloom et al, categorized educational objectives in the form of cognitive, affective, and psychomotor in 1949 and 
then classified these in the form of stages within them (Do÷anay and Karip, 2006). 
In the end, three domains of educational activities and three basic skills of reflection (so autonomy) are combined 
in three groups. These groups are planning of learning: cognitive, affective, and psychomotor skills; monitoring 
and organizing learning: cognitive, affective, and psychomotor skills and evaluating learning: cognitive, 
affective, and psychomotor skills.  
In determining the appropriate questions for the survey, 82 items including skills of learner autonomy were 
written down together with experts in the field. These items were given to three experts from the Turkish 
Department and two experts from the Measurement and Assessment Department and they were requested to select 
the ones they considered to be the most significant in terms of relevance to the subject. Afterwards, fifty 
questionnaire questions were made ready for the preliminary test application under the scope of the study. This 
questionnaire form was applied to another group apart from the study group but had the same characteristics of the 
study group and seven items that were considered as incomprehensible and insufficient were removed from the 
questionnaire form. The questionnaire form consisted of forty-three items in its final form. The final form of the 
questionnaire was translated by two foreign language experts into English, which was considered to be a common 
language, and English expressions were placed under Turkish expressions. The developed questionnaire was applied 
to the students with the approval of field experts and officials of language school.  
The questionnaires were presented to the learners in the classroom environment in sessions they were taken into 
in the form of groups by having the necessary explanations made by the researcher. 
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With the questionnaire expressions, learners were expected to demonstrate which skills they had in the notion of 
learner autonomy. The frequencies and percentages of their responses to expressions that determine their attitude 
towards autonomy were calculated and presented in the form of tables with their sub aspects. 
 
3. Findings and Interpretations 
 
The purpose of this study is to reveal skills of learners of Turkish as a foreign language in learner autonomy. 
Within this scope, the considered research has been attempted to be explained with sub problems and the 
interpretation of collected data. 
The basic findings pertaining to the study were assessed within the framework of the responses to the study 
questions. The findings and interpretations have been considered according to these sub problems: 
x Can  adult  learners  of  Turkish  as  a  foreign  language  apply  the  requirements  of  the  notion  of  learner  
autonomy? 
x How is the learners’ perception of learner autonomy in terms of cognitive, affective and psychomotor 
aspects? 
The foreign student profile at the language school is relatively variable and information concerning this can be 
accessed through the language school management. While the study was in progress, learners from 36 countries 
learning Turkish at language school were interviewed. Among these nationalities, there is a majority of Bosnian 
(12%), Russian (11.9%) and Kazak (11.9%) students. In the sample group Japanese students with 9.4% and 
Ukrainian students with 8.8 % constituted the second majority. 
Students from Greece, Italy, Germany, Poland and France represented European students in the study with 19%. 
This distribution at the language school varies according to the period. A proportion of 81% of the same learners 
were learning Turkish for a period of less than a year. 
The objective of the study is to reveal whether or not there is learner autonomy in adult learners of Turkish as a 
foreign language. A questionnaire was presented to the sample group consisting of 159 students learning Turkish as 
a foreign language, in which they could define preferences and cases of learning in autonomy. 
 
3.1 Study Group: 
 
The questionnaire consisted of 43 questions regarding different aspects of language learning, like “monitoring 
and organizing”, “planning” and “evaluation”. The study tried to monitor students’ cognitive, affective and 
psychomotor behaviour and provided them with the choices “yes”, “no” and “no idea” for answering the 
questionnaire. The answers with the highest frequency for autonomy were selected, interpreted and presented in the 
form of tables. 
 
Table 1 “Planning abilities” of Turkish learners 
 
 Yes No idea No 
I can choose my learning styles. 114 (71.7%) 29 (18.2%) 16 (10.1%) 
I  believe  that  the  exercises  given  to  me  for  studying  except  the  
classroom help me learn better  
135 (84.9%) 16 (10.1%) 8 (5%) 
I make further efforts when I believe I will achieve the target. 131 (82.4%) 23 (14.5%) 5 (3.1%) 
While learning Turkish, I model the learning styles of my classmates. 67 (42.1%) 37 (23.3%) 55 (34.6%) 
Usually I plan my weekly work in advance. 62 (39%) 27 (17%) 70 (44%) 
I know where I can use Turkish after learning it. 143 (89.9%) 7 (4.4%) 9 (5.7%) 
 
In the context of planning learning and from the aspect of cognitive skills, the learners have replied “yes” with a 
high frequency to the expressions of “choosing the style of learning” and “determining the learning goal”. Hence, it 
can be concluded that they are sufficient in the cognitive aspect.  
In the affective aspect of planning, the learners have responded “yes” with a high frequency to the expression of 
“making further efforts when believing in achievement” and “I believe that the exercises given to me for studying 
outside the classroom help me learn better”. This indicates that they can achieve affective behaviour relevant to 
autonomy. 
In the psychomotor aspect of planning learning, it is striking that the learners have responded “yes” with a low 
frequency and responded highly “no idea” to “I plan my weekly work in advance” and “I can choose my style of 
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learning by observing my classmates”. In this context, the study group is overall insufficient. The remaining 
majority of the group does not have sufficient knowledge concerning this matter. A negative approach has been 
founded among learners with regards to autonomy in psychomotor applications. 
 
Table 2 “Monitoring & organizing abilities” of Turkish learners 
 
 Yes No idea No 
I try to make connections about old and new subjects I've learned. 138 (86.8%) 9 (5.7%) 12 (7.5%) 
Revisions which I do myself facilitates my learning. 124 (78%) 25 (15.7%) 10 (6.3%) 
I can maintain my studies independent from teacher 68 (42.8%) 49 (30.8%) 42 (26.4%) 
I am responsible for my language learning, my improvement and my 
level by myself 
124 (78%) 20 (12.6%) 15 (9.4%) 
I like making progress in my Turkish by myself. 123 (77.4%) 16 (10.1%) 20 (12.6%) 
I can use some useful exercises which I used to learn other foreign 
languages. 
100 (62.9) 29 (18.2%) 30 (18.9%) 
I do some practice on writing skills (as using internet, writing a letter, 
taking notes) 
106 (66.7%) 17 (10.7%) 36 (22.6%) 
I try to read Turkish books, newspapers or magazines. 132 (83%) 9 (5.7%) 18 (11.3%) 
Without help from anyone, I can understand a new topic.  176 (47.8%) 37 (23.3%) 46 (28.9%) 
If somebody makes a mistake in the class, I’ll correct them. 81 (50.9%) 43 (27%) 35 (22%) 
I am aware of my strengths and weaknesses while learning 129 (81.1%) 24 (15.1%) 6 (3.8%) 
 
In the organizing context of the cognitive aspects of autonomy, participants in the study responded “yes” with a 
high frequency to the expression of “I try to make connections about old and new subjects I've learned.,” “being 
aware of strengths and weaknesses in learning” and “doing revisions on their own.” Apart from this, only 30 % of 
the students stated they had no idea concerning “studying independently of the teacher” and 27 % responded no.  
Apart from being dependent on the teacher, the students are sufficient in cognitive terms. 
In the organizing context of the affective aspects, the learners responded “yes” to the expressions of “I am 
responsible for my language learning, my improvement and my level by myself” and “I like making progress in my 
Turkish by myself” at a rate of 78 %. Thus, the learners have displayed individualism in organizing their learning. 
Also in the psychomotor behaviours aspect of organizing, the learners are generally ready to perform 
extracurricular activities that will contribute to “learning the skills of writing, reading and listening”. Another 
psychomotor behaviour that is relevant to autonomy is the skill of conveying strategies utilized in learning another 
language to learning a new language. With the high frequency of “yes” responses, it has been confirmed that 
learners have this skill.  
Within the psychomotor aspect, in addition to the strategies applied for autonomy, there are also some strategies 
that the learners are insufficient at applying. These insufficient learning behaviours have been inferred from the 
expressions of “writing down thoughts”, “understanding without help” and “correcting mistakes in the classroom”. 
While 50 % of students participating in the study have responded “yes,” responses in the form of “no” and “no idea” 
are at a rate of 25 %. They behave in compliance with autonomy for some activities in the psychomotor aspect; 
however, the general thought in this field consists of dependency on the teacher. 
 
Table 3 “Evaluation abilities” of Turkish learners 
 
 Yes No idea No 
I want to be evaluated by my teacher.  102 (64.2%) 40 (25.2%) 17 (10.7%) 
I want to be evaluated by my friends. 81 (50.9%) 43 (27%) 35 (22%) 
I like to talk about my progress in Turkish to others. 85 (%53.5%) 31 (19.5%) 43 (27%) 
When learning Turkish, it makes me happy when someone observes me 
and tells me my mistakes. 
118 (74.2%) 28 (17. 6%) 13 (8.2%) 
Discussing  the  results  of  what  I  have  learned  in  the  class  makes  me  
happy. 
104 (65.4%) 35 (22%) 20 (12.6) 
I check my writing assignments at regular intervals to see my progress. 95 (59.7%) 35 (22%) 29 (18.2%) 
If I fail, I accept it and try to correct that. 135 (84.9%) 17 (10.7%) 7 (4.4%) 
I'm taking notes to remember my language development better. 122 (76.7%) 13 (8.2%) 24 (15.1%) 
I keep former tasks and assignments in a file. 103 (64.8%) 25 (15.7%) 31 (19.5%) 
I regularly examine the targets that I aim to get. 101 (63.5%) 36 (22.6%) 22 (13.8%) 
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In terms of evaluating, in the psychomotor aspect for the learners the positive responses obtained for autonomy 
are the applications of “taking notes for the learner to remember/monitor their language development,” “keep former 
tasks and assignments in a file” and “to review previous written works to see language development.” The 
expression “learning lessons by accepting and correcting failure,” which is an autonomous behaviour has also been 
responded to positively at high frequencies.  
From the aspect of affective skills of evaluation, the learners gave the answer of “yes” with a high frequency for 
the expressions of “talking about progress in Turkish with others” and “discussing the results of what they learn in 
the class.” This shows that the learners are autonomous in this respect. However, the fact that the majority 
responded “yes” to the expression of “Observing the errors from outside and reporting them to the learner” is an 
irrelevant behaviour for autonomy. The expression of “expecting the teacher’s evaluation” has been responded to 
with a high percentage of “yes”. This demonstrates that the learners are teacher-dependent. The answers given to the 
expression of “expecting their classmates’ evaluations” as “yes” at the rate of 50% and as “No Idea” at the rate of 
27% also indicates that they do not have autonomous attitudes. 
In the context of evaluating, in the cognitive aspect for the learners the negative responses obtained for autonomy 
are “I want to be evaluated by my teacher.” and “I want to be evaluated by my friends.” Because of a high frequency 
of “yes” responses for these expressions, it has been confirmed that learners do not have the autonomy skill of self-
assessment. The other expression with high frequency of “yes” responses is “I regularly examine the targets that I 
aim to get.” Learners have displayed success that they can monitor and in this way rearrange their targets. In the 
learning period learners gave the answer “yes” with a high frequency for the expression “checking objectives 
regularly”. This means they can select their objectives and monitor themselves to see their achievements for 
reaching these objectives. Yet, for evaluation of learning learners only depend on their teacher. They do not want to 
be evaluated by their peer-learners but rather be evaluated (or criticized) by the teacher. From these expressions, it 
can be observed that learners do not have autonomy skills, especially in self- assessment and peer-assessment.  
 
4. Result   
 
As can be understood from the data and interpretations in the findings section, autonomous applications have 
been reflected in the expressions of cognitive, affective, and psychomotor behaviours with high percentages in each 
aspect of learning as “planning learning,” “organizing learning,” and “evaluating learning”. However, integrity 
cannot be observed in all three types of behaviour. For instance, insufficiency for autonomy in the affective aspect 
of evaluation and sufficiency for autonomy in the expressions indicating psychomotor behaviour have been 
concluded as being compatible with the requirements of autonomy.  
Learners apply some of the applications related to autonomy. This result might be due to them being adults as 
well as highly-motivated and responsible for their self-learning. The reason for their behaviour that are incompatible 
with the autonomy such as “dependency on teachers and the class” and leaving the responsibility for organizing 
their own learning to the teacher is because they are not familiar with autonomy and not encouraged to be 
autonomous. 
Depending on the data, it has been concluded from the answers of “Yes” with a high percentage that foreign adult 
learners learning Turkish are competent in planning the sequential phases of learning according to the needs of 
reflection and learning as required by autonomy. 
Autonomy is not a distant approach for teaching Turkish learners as a foreign language but the learners need 
further knowledge about self-learning and classroom applications to enlarge their capacity for autonomy besides the 
class environments that are compatible with autonomy.  
 
5. Suggestions 
 
In teaching Turkish as a foreign language further studies that will be conducted in classes regarding the learners’ 
autonomy could be related to the change of educational programs and what teachers must do to encourage the 
learners to be autonomous. 
In further studies a comparison could be made between two groups from various educational systems learning 
Turkish as a foreign language. In addition, a questionnaire for autonomy prepared specifically to collect data has 
been used for the students in the study. In order to improve this questionnaire and apply it to more learner groups, 
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studies must be performed to develop a standard measurement instrument with the purpose of measuring which 
strategies the students use and to what extent they use them in autonomy.   
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